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School Improvement Plan 

2022-2023 

Section 1:  District Data 
1. Building: Hunt 2. Plan Date: 2022-2023

3. Principals: Derrick Pete; Tamera Marcoe 4. District Enrollment: 718

5. F/R Percentage: 43.4% 6. Special Education Percentage: 16.1%

7. English Learner Percentage: 8.9% 8. Grade Span: K-6

Section 2: School Leadership Team Members 
Parent-Community Partners 

Please list by (Name, Title/Role & Signatures) 

Assurance: This plan has been developed with the involvement of the school community to be served, 
and the individuals who carry it out, including teachers, administrators, other staff, and parents.  

Derrick Pete, Principal  

Tamera Marcoe, Assistant Principal  

Laura Kraft, Kindergarten Teacher 

Lindsay Williams, Kindergarten Academy 

Kathy Gomez, 6th Grade 

Terry Deffenbaugh, SEL TOSA 

Erin Legg, Counselor 

Sherri Kolomyjec, Office Manager 
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Section 2: School Leadership Team Members 
Parent-Community Partners 

Please list by (Name, Title/Role & Signatures) 

Assurance: This plan has been developed with the involvement of the school community to be served, 
and the individuals who carry it out, including teachers, administrators, other staff, and parents.  

Nora Flores, 1st Grade 

Tatum Chitwood, 2nd Grade  

Kristin Volkman, 3rd Grade 

Michelle Canion, 4th Grade 

Christopher Turner, 5th Grade 

Heather Pierson, School Psychologist 

Melinda Brunson, Library 

Jenna Winskie, Music 

Mike Frederickson, ML  

Cheryl Head, SLP 

Kristina Jelvik, Title I 

Trish Peterson, LAP 

Section 3: Vision Statement
We are a caring community dedicated to developing lifelong learners who maximize their individual potential and are responsible, respectful 
citizens. The Hunt community will provide a quality environment that involves students, parents, and teachers in the education process.  

Our Vision is to: 

• Provide quality instruction using research-based best practices

• Encourage collaboration and teamwork between staff, parents, community members and students

• Respect the diversity and uniqueness of all people

• Nurture, enjoy and support each other

• Encourage risk-taking through creativity and innovation
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Section 3: Vision Statement
• Develop responsible and respectful citizens

• Spark a love of learning that will last a lifetime

Goals:

1. Equity and Achievement: We will focus on equity and social justice at Hunt Elementary School in order to promote collective responsibility,
build a positive learning culture, and close the achievement gap.

2. College and Career Readiness: We will increase the grade level readiness of each student at Hunt Elementary School in order to ensure that
each child is prepared for the next year of learning.

3. Increased Student Achievement: We will continue learning cycles connected to academic and social emotional learning goals of Hunt
Elementary School in order to increase student achievement in the core content areas.

4. Engage Parents/Guardians: We will provide opportunities for families to engage in their child’s education at Hunt Elementary School in
order to create strong partnerships for learning.

Section 4: Culture of Equity Description/Statement 
Mission Statement: 

Our mission is to cultivate a community in which we honor everyone’s stories and experiences by being present. We will strive for empathetic 
action to develop our awareness and appreciation of others. We will foster an inclusive environment through strong connections, learning from 
others, and engaging in equitable practices to meet the needs of our students, families, and ourselves.  

Objectives: 

1. Provide a sense of belonging in a safe and nurturing environment in which everyone is respected and valued.

2. Increase awareness of ourselves, our school community, and the world.

3. Develop equitable practices to meet the needs of our students and their families.
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Section 5: PLAN/NEEDS ASSESSMENT 
The purpose of this section is to synthesize the analysis and learning that the building has gleaned from studying the data and other pertinent inquiry 
information. This section serves as a summary to assist the building in identifying strategies, best practices, and goals embedding AVID, GLAD, SEL, PBIS, 
MTSS, Parent Family Engagement, and other activities that constitute the school improvement plan that builds upon the strengths to achieve the goals.  

Student Populations 
1. What key takeaways does your school have about how student groups are performing on state (e.g., Washington School Improvement

Framework, SBA) and locally determined indicators (e.g., Star Reading and Math) of learning and teaching success?

• Key takeaway that our lead team is noticing is that student performance on the SBA does not always align with other key assessments
((DIBELS, STAR, BENCHMARKS) when showing students success. This might be attributed to students needing additional support in
computer skills and/or academic stamina. Our primary students are working on building their foundational reading and writing skills.
Our intermediate students are showing positive academic growth in math.

Our SBA (Smarter Balanced Assessment) data shows: 
ELA scores meeting benchmark: 
3rd- 38.1% 
4th -61.2% 
5th – 49.5% 
6th – 46.1% 

Math scores meeting benchmark: 

3rd- 42.5% 
4th -55.3% 
5th– 39.4% 
6th -27.8% 
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Section 5: PLAN/NEEDS ASSESSMENT 
5th Grade Science meeting benchmark: 54.5% 

DIBELS-8 Assessment:  

Our 2022 FALL DIBELS 8 Data Shows:  

Kindergarten:  
Letter Naming Fluency (LNF) scores meeting benchmark: 28% 
Reading Composite Score meeting benchmark: 24% 

1st Grade: 
Phoneme Segmentation Fluency (PSF) scores meeting benchmark: 66% 
Reading Composite Scores (RCS) meeting benchmark:  42% 

Oral Reading Fluency (ORF) scores meeting benchmark: 
1st grade: 39%  
2nd grade: 45%  
3rd grade: 49% 
4th grade: 68% 
5th grade: 61% 
6th grade: 59% 

STAR Reading Assessment Early Literacy meeting benchmark: 
Kindergarten: 42.2%  
1st grade: 38%  
2nd grade: 23.5% (some students only did the STAR Reading test) 

Reading scores meeting benchmark: 
3rd grade: 43.4%  
4th grade: 50% 
5th grade: 52%  
6th grade-41.5%  
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Section 5: PLAN/NEEDS ASSESSMENT 
Math According to the STAR Math Assessment, our school is currently: 

Math scores meeting benchmark: 

2nd grade: 29% 
3rd Grade: 34.2% 
4th Grade: 30.25% 
5th Grade: 27.3% 
6th Grade: 23.5% 

2. What are some possible root causes your team has identified? Consider both identification of areas of strength and what it will take to
build strength in other areas.

• We continue to see a ripple effect on student’s Social Emotional needs and their ability to fully access their academic work due to the
shutdowns surrounding Covid-19. Attendance was a challenge for many students and families, creating a disconnect between their teachers
and their peers. The prioritization of student attendance seems to have declined since our return. Building effective relationships with families
and community members is also a challenge as we return to “normal.” Recruiting parent volunteers, PTA members, and community member
participation continues to be a challenge.

o Areas of academic success can be attributed to students having a greater sense of self-control and the ability to follow instructions the
first time. Root causes of academic struggle could be a lack of stamina and grit to push through an assignment or activity when learning is
challenging.

o Areas of social emotional success might be attributed to students’ increased willingness to learn and engage in the learning, a rise in
students’ ability to show self-control and a willingness to ask for help when needed. We also see more positive peer-to-peer interactions.
Overall students are showing more engagement in the school community. Root causes could be a lack of peer relationships combined
with a culture that is now more removed from one another in the community. In addition, after the shut-down we are challenged with a
reduced prioritization on school attendance, reduced school to home relationships and some students whose big behaviors impact others
in the classroom environment.

3. A central element of quality improvement work is being centered on our learners. Describe a day in a student’s life at your school. Consider
the strengths, challenges, and the relationships that they might possess.
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Section 5: PLAN/NEEDS ASSESSMENT 
• Typical learners’ strengths include good attendance, participation, listening and organizational skills. They are respectful of others and able to

follow instructions in a timely manner.
• Some challenges they face is the continued learning of how to interact with peers, socially and academically and lack of peer-to-peer contact

outside of the school setting reducing their skills and ability to problem solve. Some students may not have easy access to food, transportation,
and/or medical care and/or travel between multiple homes.

• Important relationships for most include their home adults, siblings, caring staff members and peers.

Educators 
1. Describe the degree to which the school’s vision and the equity statement are reflected in the actual building culture and day to day

activities?

• Hunt Vision Statement:
o We are a caring community dedicated to developing lifelong learners who maximize their individual potential and are responsible,

respectful citizens. The Hunt community will provide a quality environment that involves students, parents, and teachers in the education
process.

• To reflect our Vision statement, we have implemented a protected schoolwide SEL block of 30 minutes each day. Teachers are implementing
community circles/morning meetings to build deeper connections with students, peer to peer relationships, introduce and practice problem
solving skills, and to develop a stronger sense of community in our classrooms. In addition, our SEL TOSA, school counselor, and others are
providing real-time problem-solving conversation, helping students identify their feelings and teach calm down strategies to help students self-
regulate through their big emotions.  Our school-wide AVID focuses on collaboration and provides additional opportunities for students to work
with partners or small groups to improve those skills. We strive to include families in the education process through classroom and schoolwide
communication newsletters, online posts and surveys, including the Panorama Survey, Parent-Square and facebook posts.

2. What professional learning and support have you already implemented that is proving to be powerful and effective? What are your metrics
for identifying them as successful?

• CRCM training for staff has guided the work in our morning meeting expectations. We will know if is effective when we see:
o Students are vulnerable and willing to share, and other student’s responses are respectful and non-reactive
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Section 5: PLAN/NEEDS ASSESSMENT 
o We see all students sharing their opinions/voices and student trust each other
o Classroom teachers are able to notice a reduction in negative behaviors in class or from recess
o Students are able to articulate concerns in class or from recess and work through them in classroom meetings
o Supports, in place are proving effective such as the routine of class meetings, second step strategies in the classroom
o This will be successful when students use the calm down strategies without adults leading them and when students utilize the

vocabulary with their peers
o Our students look forward to sharing-especially compliment circles-a high interest

3. What professional learning and support have you identified that the school’s staff (e.g., administrators, educators, counselors,
paraprofessionals, support staff, etc.) need to strengthen the implementation of evidence-based practices for both teaching and learning,
as well as intervention supports?

• Continued CRCM training for staff has guided the work in our morning meeting expectations
• Additional training on tier 2 and tier 3 academic/behavior data tracking and interventions

Systems of Support 
1. Consider the degree to which the school’s system of support is grounded in meeting the behavioral, social-emotional and academic needs of

students: What are the multi-tiered systems of support that are in place (Title I, LAP, ML, SEL, etc.)?
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Section 5: PLAN/NEEDS ASSESSMENT 
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Section 5: PLAN/NEEDS ASSESSMENT 

Six-week, RTI goal setting cycles supporting the selected MTSS focus based on student need. PLCs will collaborate with the Title/LAP certs, counselor, SEL 
TOSA, school administrators, and other teachers in their grade level. ML teachers, speech/OT and resource teacher will be invited to participate in weekly 
PLCs based on their availability. 
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Section 5: PLAN/NEEDS ASSESSMENT 
LAP/Title I Identification: 
Hunt Elementary staff conduct screening assessments (phonics, comprehension, vocabulary) of the entire school in September to: 

1. Determine specific student needs
2. Provide information for classroom teachers to work with students (whole group instruction and small, flexible group instruction)
3. Identify students for the LAP and Title I Programs

Assessments included DIBELS-8, STAR Reading, STAR Math, Math Comp Screeners, and the Kindergarten WaKids Screener. For LAP, each grade level’s rank 
order list was generated by two data points (weighted at fifty percent each), standardized by the District Title I/LAP Department: 

Student Identification: 

Kindergarten: DIBELS-8: Letter Naming Fluency (LNF), Phoneme Segmentation Fluency (PSF); Kindergarten District Screening Assessment 

First Grade: DIBELS-8: Letter Naming Fluency (LNF), Phoneme Segmentation Fluency (PSF), Nonsense Word Fluency (NWF) (Correct Letter Sounds), 
STAR Early Learning Scaled Score 

Second Grade: DIBELS-8:  Nonsense Word Fluency (NWF) (Correct Letter Sounds), Oral Reading Fluency, STAR Reading Scaled Score (SS) Composite 
Score  

Third Grade: DIBELS-8: Oral Reading Fluency, STAR Reading Scaled Score (SS) Composite score 

Fourth Grade: DIBELS-8: Oral Reading Fluency, STAR Reading Scaled Score (SS) Composite score 

Fifth Grade: DIBELS-8: Oral Reading Fluency, STAR Reading Scaled Score (SS) Composite score 

Sixth Grade:   DIBELS-8: Oral Reading Fluency, Star Reading Scaled Score (SS) Composite Score 

Students are identified for Title/ I/LAP services if they are in the lowest 20th percentile in the Title I/LAP Rank Order Spreadsheet. The students are placed in 
LAP services first. Students can be referred for services by their teachers between Benchmark testing periods, and as new students come into Hunt, they are 
tested to be considered for services.  
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Section 5: PLAN/NEEDS ASSESSMENT 
Students identified as homeless under the McKinney-Vento Homeless Education Act automatically qualify for Title I/LAP services if they are in the lowest 20th 
percentile. Title/LAP staff will assess the student to determine how best to serve them in supporting their academic achievement and overcoming barriers to 
their education.  

Following guidelines from the OSPI K-12 Reading Model, Response to Intervention Model, and the established framework at Hunt Elementary, students are 
instructed using district adopted core curriculum in the classroom with opportunities for additional help in small-group and intervention blocks (30-45 
minutes). Once specific students are targeted to receive Title I/LAP services, staff strategically selects the most appropriate and needs based intervention for 
each individual student by analyzing district and school wide assessments. This information allows us to see what students need additional instruction on 
outside of core, fluency, phonics, comprehension etc. The CORE Phonics Survey is given to students from grades 1-4 in addition to district and school wide 
benchmark assessments to identify Phonics needs. Progress is monitored and instruction is adjusted as needed. If progress is not evident, other district 
adopted (reading) interventions are used, following suggestions from the district Reading Intervention Handbook. 

These components in place at Hunt Elementary preclude the ‘wait to fail’ criteria by offering many opportunities to scaffold instruction and customize to 
individual students’ needs. Teachers and parents are involved in this process as we seek to achieve our Targeted Assistance Goal. Coordination of instruction 
through resource, speech, and ML (Multilingual Learners) programs, along with the Advisory, Intervention Team meetings, RtI (Response to Intervention) 
Grade Level Meetings, RtI Site Team, and grade level meetings combine to form a ‘safety net’ for our students. 

Hunt’s 2022-2023 learning support programs and special services include: 

• Title 1 – Schoolwide Assistance
22-23: Reading - Kindergarten through 6th grade, serving approximately 94 students

• Learning Assistance Program

22-23: Reading- Kindergarten through 6th grade, serving approximately 80 students

• Multilingual Learners
22-23: In-class and pull-out support for second language learners; GLAD (Guided Language Acquisition Design) Trained Teachers

• Support Centers
22-23: Self-contained program for students with mental and physical disabilities who require more physical and academic support within their
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Section 5: PLAN/NEEDS ASSESSMENT 
learning environment 

• Resource
22-23: Special Education Support for students who need an Individualized Education Plan (IEP); pull-out model

2. What are the areas of strengths and improvements?

• We have streamlined the referral process for Hunt’s Intervention Team reducing the number of students referred to the SRC team.
Improvements—improve teacher knowledge and use of early-stage interventions in the classroom. Track our positive to corrective ratio.

3. How well do school and community systems interact to assure continuity of supports for students? Provide at least one example.

• Holiday Help—Thanksgiving Food Drive/Thanksgiving Baskets—our student council and counselor engage with our greater community to assess
the needs of our students and families and provide food, clothing, financial assistance, etc. as needed.

4. What areas have you identified as areas of strength and where do you hope to strengthen and build further family and community engagement and
partnership(s)?

• Staff strive to build a rapport with all our families. They are intentional in informing families of what their child is learning. Teachers communicate
with families any present concerns and will seek other supports within our staff. Example is working with our school counselor regarding a
student’s emotional needs via Hazel Health.   We hope to strengthen our partnership: By having whole school engagement events with families
to build our partnership. Encourage all parents and teachers to join PTA.
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Section 6: PLAN/NEEDS ASSESSMENT Please check or share the most meaningful sources of data used in your needs assessment work 
☒ Washington School Improvement Framework
☒ WaKIDS
☒ Smarter Balanced Assessment/Interim Assessment Blocks
☒ Universal Screening
☒ Progress Monitoring Data
☒ Curriculum Based Assessments
☐ Graduation Rate (1 Year, extended, etc.)
☐ Credit Attainment
☐ Student Mobility Data
☒ Discipline Referrals
☒ Suspension/Expulsion Data (i.e., out of school suspensions/in-school
suspensions)
☒ Restraint and Isolation Data
☐ Time out of class (e.g., visits to nurse, counselor, etc.)
☐ Healthy Youth Survey
☒ School Climate data
☒ Panorama Survey
☐ Perceptual Data: (Local/Organization):

☒ English Language Proficiency Data (i.e., ELPA)
☐ Title III Data
☐ Special Education Eligibility/Disproportionality Data
☐ Special Education Placement Data (LRE)
☒ Review of Student Plans (e.g., Written Student Learning Plans,
Individualized Education Plans and/or 504 Plans)
☐ Educator Data (e.g., out of field, retention, School Employee
Evaluation Survey, NBCT, etc.)
☐ Stakeholder Engagement (e.g., focus groups with families)
☐ Community data (e.g., food pantry visits, calls/texts to crisis
centers, hospital visits, homelessness, etc.)
☐ Extra-curricular activities participation
☐ Fiscal and Financial Data
☐ (Other)
☐ (Other)
☐ (Other)
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Section 7: PLAN 
IMPROVEMENT PLAN TO SUPPORT SCHOOLWIDE GOALS & STRATEGIES 

Goal/Priority #1 Planning with Data Grade level SMART goals, data dashboard, data inventory, sharing and reflecting on data. 
Pulling data from Dibels-8 convenes teams to monitor results of plan – lead team 

SEL Target:  Increase a sense of belonging for all students at Hunt. 
Goal/Priority #2 Improving Instruction Classroom walkthroughs, regular feedback on high leverage practices, using Danielson rubric 

language for feedback, formal observations and goal setting, provides staff the necessary 
data and support to accurately identify student opportunity gaps of the students they teach; 
using the data from the goals to help understand what is and isn’t working in terms of 
addressing opportunity gaps; communicates clear expectations and provides necessary 
support for how the student learning goals will be used to measure progress throughout the 
year. 
AVID: Schoolwide focus on collaboration 
SEL Target:  Implement Community circles school-wide, utilizing CRCM training and AVID 
strategies to increase collaboration and positive peer-to-peer relationships. 

Goal/Priority #3 Closing the Gap/Student Growth  Capture Student voice, strategies teachers use to help students Use Panorama data to ensure 
student feedback supports the overall goal of belonging for all student groups, by utilizing 
our student council voices to better serve the needs of students. 

Section 8: DO 
8a. Activity 8b. Timeframe for 

Implementation 
8c. Lead(s) 8d. Resources 

A1) RTI (Response to Intervention) Grade 
Level Data Cycles with a focus on ELA and 
SEL (Social Emotional Learning). Teams 
meet with Title/LAP to discuss student 
concerns, check on student progress, 

6-week cycles
3 rotations

Kristina Jelvik- Title I 
Trish Peterson- LAP 

Pull data from DIBELS-8 spreadsheet 
and Renaissance website 
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Section 8: DO 
analyze grade level ELA data and provide 
Q&As and additional resources if needed. 
A2) School wide WIN focus, all grade 
levels as well as Title I/LAP/Resource will 
progress monitor their students. Teachers 
set goals for their students and will 
monitor their student progress. 

Focus Months- 
November 2022, 
December 2022, 
March 2023, and April 
2023 

Kristina Jelvik- Title I 
Trish Peterson- LAP 

DIBELS-8 Progress Monitoring  
Students who are considered: 
Intensive are assessed weekly, 
Strategic are assessed bi-monthly and 
Benchmark are progress-monitored 4-
6 weeks 

A3) Title I Reading Night March 2023 Trish Peterson- LAP 
Kristina Jelvik-Title I 
Mindy Brunson- Librarian 

Provide resources to families in 
literacy, community, and ways for 
parents to assist their children in 
maintaining skills taught in school. 

8a. Budget Table 

Funded Expenditure  
(List any activity that will require 
funding outside of your building 

budget. If it helps, you can also list 
your plan for building budget) 

Funding Source Funding Amount 

A1) 

A2) 

A3) 


	What were some strengths of the activities for at least one high-priority goal implemented this year?
	What challenges did you encounter this year with implementing activities for at least one high-priority goal?
	What adjustments and modifications need to be made towards at least one high-priority goal and its related activities for the upcoming academic year (SY 2023-2024)?



